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FOREWORD 

This publication draws on a two day 

workshop, Research Method and 

Pedagogy Using Participatory Visual 

Methodologies, held 4-5 April 2011, at the 

beautiful North Campus Goldfields 

Conference Centre of the Nelson Mandela 

Metropolitan University, in Port Elizabeth.  

Academics from different Higher 

Education Institutions all over South 

Africa who are teaching and researching in 

the field of HIV and AIDS Education 

came together for two days to learn about 

using visual participatory methodologies 

in their own teaching and research.  These 

academics constitute a Community of 

Practice, launched at the HIV and AIDS 

Education Symposium (2010).  This HIV 

and AIDS Education Community of 

Practice comes out of the 

recommendations of the HIV and AIDS in 

Teacher Education Pilot Project (HEAIDS, 

2010).  

The workshop focused on visual 

participatory methodologies which are 

becoming widely used across various 

disciplinary areas, including education, 

and particularly HIV and AIDS Education. 

According to Knowles and Cole (2008, p 

xi) ñé it is safe to say that arts-based 

methodologies can be considered a 

milestone in the evolution of qualitative 

research methodologies.ò  However, 

Mitchell (2008, p. 378) addresses the key 

reason why we use such methodologies in 

our work: ñé data collection can in, and 

of, itself serve as an intervention [and] is 

crucial in that it can be transformative for 

the participantsò  and therefore that ñvisual 

studies have a great deal to offer 

educational research in South Africa.ò 

Having said that, we are mindful of 

Marilyn Martinôs (2004) question:  ñCan 

the visual arts make a difference?ò in the 

context of HIV and AIDS. This is 

something which we recently explored at a 

national discussion, ñCan art stop AIDS?ò 

Exploring the impact of visual and arts-

based participatory methodologies used in 

HIV and AIDS education and intervention 

research (2010).  

This workshop, Research Method and 

Pedagogy Using Participatory Visual 

Methodologies, and therefore this 

publication, aims to contribute to 

extending this scholarship to research and 

teaching in the field of HIV and AIDS 

education and research in South Africa. 

 

 

Naydene de Lange 
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PARTICIPATORY VISUAL METHODOLOGIES

Extract adapted from: De Lange, N., Mitchell, C., Moletsane, R., Balfour, R., Wedekind, V., 

Pillay, G. and Buthelezi, T. (2010). Every voice counts: Towards a new agenda for teachers 

and schools in rural communities in addressing childrenôs vulnerabilities in the age of AIDS.  

Education as Change, 14 (3):S45-S55. 

 

Extract adapted from:  Rivard, L., Gervais, M., Mitchell, C., De Lange, N., MacEntee, K., 

and Murray, J. (2009). Participatory Visual Methodologies. Photovoice and Drawing. 

Quebec, Canada: Femstep Research Programme, McGill University (pp10-11) 

 

When using participatory visual methodologies, there are two key aspects to bear in 

mind, i.e. the process and the products 

The Process 

Try to make sure that you as a fieldworker take at least some pictures of participants 

taking photos and working with the photos in small groups, producing drawings, 

making videos, also of audiences watching videos or looking at the exhibitions. 

What do we see in these images? What do they tell us about the engagement of the 

participants or the audience? 

Make field notes at the end of the day about how participants responded to the 

activities. What do they say? Are there any people excluded? Why? 

 

Visual participatory approaches refer to ñparticipatory methodologies for engaging 

and mobilizing people at grassroots level, using the research process itself as a means 

of empowerment through the visual (Mayoux, 2008) (for example, drawing, collage, 

photographs and video work) as a focus for discussion. Chambers (1994) refers to 

these approaches and methods as enabling people to express, enhance, share and 

analyze their knowledge of life and their circumstances, and to plan and act upon 

these as well. We have argued that using visual participatory methodologies ñhas 

helped to óshift the boundariesô in several ways (Mitchell, 2006): the process of 

doing research does not have to be separated from designing an intervention, and 

indeed visual data produced within the research can become the intervention (a photo 

exhibition, a video documentary); community members (teachers, learners and so on) 

can all be part of the interpretive process (what do these photographs say to you?), 

and indeed, policy making can start at the community levelò.  
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The following three sections draw on the work done in the workshop to demonstrate the use 

of drawing, photovoice and storyboarding. 

In the final session of a workshop ask the group to reflect on the process (audio tape 

if possible, but you could also use flip charts and markers or you could simply write 

down their comments): 

¶ What did they like?  

¶ What did they learn? 

¶ What did they say about their images as a whole in relation to the issue under 

investigation?  

¶ What were some of the problems they had? 

¶ If they were doing this again, how would they do it differently? 

¶ Who do they think should see their images? Why? 

¶ What do they hope their exhibition will accomplish? 

The Products  

Because there are so many different ways to look at the images and other visual 

productions, it is important not to be too prescriptive on analysis. Some initial things 

to think about could include: 

¶ Are there certain common themes or elements as raised by the participants 

themselves? 

¶ Were there certain ósubjectsô or óobjectsô that dominate the work as a whole? 

¶ Are there certain ómoodsô that are prominent? For example, are there more 

images of feeling unsafe, not so strong and challengesé rather than 

solutions? 

¶ Is there an image that óhauntsô you as the fieldworker/researcher? Why? Are 
there certain images that caused more reaction from the group or the audience 

than others? Why? 
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DRAWING: HOW CAN IT BE USED?  

n this section we offer a brief overview of using drawings, the prompt we used to elicit the 

drawings at the workshop, a collection of the drawings made at the workshop, 

accompanied by a brief explanation from a participant, and a concluding section reflecting on 

using drawings as method. 

Extract adapted from: Rivard, L., Gervais, M., Mitchell, C., De Lange, N., MacEntee, K., and 

Murray, J. (2009). Participatory Visual Methodologies. Photovoice and Drawing. Quebec, 

Canada: Femstep Research Programme, McGill University (pp 6-8). 

 

I 

What is it? 

¶ Accessible and inexpensive methodology: quick, unthreatening and fun. 

¶ Suitable data collection tool with both children and adults. Often useful with 

participants who have limited literacy skills. 

¶ Can be powerful as visual metaphors can speak very loudly, thereby 

overcoming limited literacy and language barriers. 

¶ Entry point into a vast range of critical issues. 

¶ Provides insight into the participantsô points of view. 

¶ Makes use of the meanings that participants give to their images, rather than 

ñreading inò your own interpretations. 

Materials required 

¶ Any form of paper or cardboard. 

¶ Pencils, crayons, markers, pens, etc. 

¶ If the above are not culturally friendly, then drawing in the sand with sticks / 

sharp objects will do.  

Steps to follow 

1. Identify a topic of discussion. 

2. Provide the participants with a prompt. The prompt should be brief and very 

clear. 

3. Remind participants that the quality of their drawing is unimportant. 
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4. Distribute paper and drawing material and invite them to draw what comes to 

mind. (15 minutes is normally sufficient) 

5. Ask them to write about their drawing in order to contextualize it and to 

understand the meaning and the intention. If they cannot write, invite them to 

tell you about their drawing. 

Working with the drawings 

 Phase 1: Looking at the drawings. 

 Phase 2: Presenting it to the rest of the group. 

  Phase 3: Selecting and categorizing activity.  

 Phase 4: Developing a curatorial statement. 

 Phase 5: Creating a visual display. 

 Phase 6: Reflecting on the process. 

 

Possible questions you could ask to start a discussion about the drawings: 

¶ Why did you draw this? 

¶ What is the meaning of this drawing?  

¶ What is your response to it?  

¶ What does this drawing say to you about what it is like to live in your 

community?  

¶ What kind of challenges does the drawing represent?  

¶ Can you think of positive alternatives to what is shown in the drawing?  

¶ Can you imagine showing the drawing to other people? If yes, to whom and 

why? If not, why not?  

¶ Do you think showing this drawing to others will lead to positive changes? 

How? 

Exhibiting the drawings 

¶ The intention is to invite community participation and to encourage social 

change. 

¶ Who is the audience? The artists must be comfortable with the chosen 

audience. 

¶ Where will the target audience be most likely to see the display? 
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The following was used to generate the drawings.  This also serves as an example of the type 

of prompt which could be generated:  

 

Drawing how you see yourself teaching and researching  

HIV and AIDS  
 

 

The prompt : 

 

The participants at the workshop were divided into groups, drew individually and then 

explained his/her drawing.  This elicited response from the rest of the group.  The group then 

collectively decided how the drawings would be arranged on the poster paper and what the 

central caption should be.  A selection of the drawings made at the workshop is offered here. 

Make a drawing that represents how you see yourself as an educator or researcher in 

HIV and AIDS in higher education. There is no right or wrong drawing as long as it 

represents how you see yourself. 

Write a caption or an explanation of the drawing. 

¶ A curatorial statement should be put up with the drawings giving a title, 

explaining the prompt that guided the drawings, two, three or more sentences  

of what the exhibition is about, and perhaps the name of the participants. 

¶ Ensure that the drawings are exhibited along with the participantsô 

explanations of their drawings.  
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THE DRAWINGS 
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PAYING THE PRICE TO MAKE THE DIFFERENCE 
 

 

 
The title we chose for the poster is apt, as we as 

teacher educators are taking the 'risk' and 'paying a 

price' when including HIV and AIDS into our 

curricula. For example, some colleagues think that 

when I integrate HIV and AIDS education into 

mathematics education, I am compromising the 

teaching of 'real mathematics'.  Many students find 

mathematics difficult but I consider the students to 

be the most important reasons for teaching.  I am 

not only a mathematics teacher but have a 

responsibility to the students to 'make a difference'.  

In other words, colleagues may consider integrating 

HIV and AIDS education in mathematics to be 

wasting precious time that could be devoted to 

mathematics - some colleagues think that I should 

rather concentrate on teaching 'real mathematics' 

because students find mathematics concepts 

difficult enough without including other issues that 

relate to HIV and AIDS.  Teacher educators who 

include HIV and AIDS education may be seen as 

neglecting their responsibilities in their 'pure' 

disciplines.  .  

Linda van Laren 

 

 

ôWe consider it 

to be worthwhile 

to 'pay the price 

to make the 

difference'  
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WHAT YOU CANõT SEE!!! HINT... PENDULUM  
 

 

This poster highlights the point that teacher 

educators sometimes feel hope and sometimes 

despair regarding the HIV pandemic. They swing 

from HOPE to DESPAIR, like a pendulum. 

Educators sometimes have solutions to problems 

around HIV but at other times new issues arise and 

the problems seem so complex. Some educators 

are saddened by the state of affairs in schools, as 

they see very young learners involved in risky 

behaviour. One of the participants was very sad 

and drew a picture of a crying teacher. At the same 

time some educators are feeling better equipped 

due to the training received and the awareness 

raised. They feel that they can now ôcheckmateõ 

HIV. The chess board in the picture represents an 

educator who does not give up but provides 

solutions to the different and diverse issues. Just as 

issues of sexuality and HIV are always changing and 

presenting new challenges in institutions of 

learning, so should the educators keep up with new 

knowledge and continue to be lifelong learners in 

order to empower learners in the fight against HIV 

and AIDS, through education and bold dialogue. 

 

Mellanda Busolo 
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FROM VOICE TO ACTION  

 

This poster showcases the viewpoints of each team 

member in relation to his/her role in the fight 

against HIV and AIDS.  The main theme that was 

highlighted was the need for educators to advocate 

for learners and young people. The voices of 

learners and young people need to be heard and 

appropriate action that meets their needs, needs to 

be taken. Educators recognise that they have a 

large part to play in the fight against HIV and AIDS 

and that not only can they as educators teach 

young people about HIV and AIDS but also that 

they can let the voice of young people be heard 

and that collectively we can take action.   

Shlaine LôEtang 
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Reflecting on using drawing 
 

The most interesting part of the process of 

drawing was the relative ease of the 

activity. I could take part in the activity 

even though I am absolutely useless at 

drawing. My inability to be able to draw 

artistically was not a problem. I felt 

comfortable displaying and talking to the 

group about my ôpoorlyõ drawn picture.   

The materials that are required for the 

drawing activity are minimal and easily 

accessible in any situation/context. During 

the workshop we were given the 

opportunity to make use of coloured 

pencils and coloured paper but these nice 

colourful ôextrasõ were not necessary. It 

would be acceptable to draw on recycled 

paper using pencils or pens as it was the 

message that was conveyed and the 

opportunity for reflection that made the 

activity important.  

The possibilities for ôrichõ reflection on 

these ôsimpleõ, handmade drawings were 

endless. Each member of the group 

willingly showed his/her drawing and 

spoke openly about what the drawing 

meant. The other members of the group 

also commented on particular similarities 

and differences in terms of what the 

particular drawings represented.   

The putting together of the drawings and 

then deciding on a title were also an 

important part of the group activity. I 

found it interesting that everyone made 

sure that his/her drawing was displayed. 

Not one member of the group was 

unwilling to put up their drawing ð I even 

wanted my badly drawn picture displayed 

in the centre of the poster!  

Each member of the group decided 

individually what he/she wanted to draw 

before the poster was assembled. The 

activity provided opportunities to discuss 

ideas about HIV and AIDS education in an 

easy yet thought provoking manner. Each 

member of the group wanted to share 

what his or her drawing represented and 

why he/she considered particular aspects 

significant and important.  

I did not know the names of most of the 

members of our group so this activity also 

provided an opportunity for us to get to 

know each other as well as speak to each 

other about our ôvisionsõ and experiences 

in HIV and AIDS education. This activity 

could easily be adapted as a possible 

introduction to integration of HIV and 

AIDS education in mathematics in pre-

service or in-service teaching. From my 

research, however, I know that most of 

my students have not been adequately 

prepared to include HIV and AIDS 

education or manage HIV and AIDS issues 

in a school classroom situation. Perhaps 

this activity could be a way of highlighting 

the unpreparedness of my pre-service or 

in-service teachers?

 

Linda van Laren 
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PHOTOVOICE:  HOW CAN IT BE USED? 

n this section we offer a brief overview of using photovoice, the prompt we used for taking 

the photographs at the workshop, a collection of the photo-narratives made at the 

workshop accompanied by a brief explanation from a participant, and a concluding section 

reflecting on using photovoice as method. 

Extract adapted from:  Center for Visual Methodologies and Social Change. (2009). Youth as 

Knowledge Producers. Toolkit: Arts-Based Approaches for Addressing HIV and AIDS. 

Available at www.cvm.ukzn.ac.za  

I 

With camera in hand young people [or any participants] can capture their own 

particular point of view and way of seeing the world. Once the photographs are 

developed there is opportunity for reflection and sharing this perspective or point of 

view with peers, community members and also with people who can assist towards 

bringing about positive social change. 

When Caroline Wang used Photovoice with Chinese peasant women whose lives 

were full of challenges, these women were able to use their photographs to improve 

their lives as women who needed better support so that their children would not 

drown while they were busy at work planting rice in flooded rice fields. They did so 

by photographing danger areas, selecting the photographs which best showed the 

problems and then sharing these selected photographs with those able to bring about 

change in their community. Her conclusion was that:  

Images contribute to how we see ourselves, how we define and relate to the world, 

and what we perceive as significant or different. The lesson an image teaches does 

not reside in its physical structure but rather in how people interpret the image in 

question. Images can influence our definition of the situation regarding the social, 

cultural and economic conditions that affect women´s health. 

(Wang, 1999, p. 186) 

Materials required 

 

¶ Simple point and shoot cameras or disposable cameras or digital camera. 

¶ Sheets of paper or card - A3 newsprint or large opened out cereal boxes. 

¶ Glue or prestik for mounting photographs. 

¶ Pens or coloured pencils to be used for writing about the photographs when 

mounting. 

¶ If using digital cameras, a data projector could be used to show the 

photographs to the learners. 

 

http://www.cvm.ukzn.ac.za/
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How do you do it? 

1. Planning to take photographs 

 

 First decide on what you hope to achieve through the use of Photovoice. 

Then, decide on a suitable focus or topic to use as a prompt for the 

photographers. If, for instance, you want to start discussing issues around 

HIV and AIDS by getting the learners to explore relationships in their 

everyday lives, you may choose a topic such as ñwhat does love look like?ò 

or ñrelationships that influence my life.ò 

Decide who these photographs will be shared with once taken, and why. Will 

it be the group of participants or a target group such as peers or the school or 

the community? The decision will relate to the purpose of the exercise and 

should be made with the group. In case you share it with others and the 

pictures show people, you need signed consent forms. 

Choose a time frame for the photo session. We have found that giving a 

group 40 minutes to go off to share a roll of film or to compose and take 

about 24 photos on a digital camera is generally quite sufficient. In the 

interest of time it is very important to emphasize to those using digital 

cameras the importance of only taking 24 pictures.  [Note it is tempting for 

groups to take many pictures simply because it is so easy to do so].   

Demonstrate the basic functions of the camera you will be providing.  

In the case of disposable cameras: the viewfinder, the shutter release button, 

the wind button, and the use of the flash;  

In the case of simple point and shoot cameras: loading the film, the 

viewfinder, the shutter release button, the wind button, the use of the flash, 

removing the film; 

In the case of digital cameras: the on/off button, the viewfinder, LCD screen, 

shutter button, zoom, display function, delete function, and so on. 

2. Discuss the ethics relevant to taking pictures about sensitive subjects (See 

also Ethics, pp 46-50) 

 

These are most easily contained: 

Á if the photographer takes inanimate objects 

Á if people are taken in a way that makes it impossible to identify them 

e.g. hands only or in silhouette (photographs cut from newspapers to 

demonstrate such photographs can be helpful); and 

Á if the group involved is role playing scenarios to represent situations 

they want to profile. 
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No person should be photographed without giving his or her informed 

consent. This means that you need to lead discussion on how and why people 

could be harmed. Stigma related to HIV and AIDS for instance could mean 

that people who are portrayed as infected could be judged or rejected by 

others. It also means that you need to prepare a letter that explains the 

purpose of your Photovoice project, how the photographs will be used and 

give participants the freedom to withdraw from participation at any time in 

case you want to share the pictures with more than just the participants who 

are in the pictures. 

Send the learners off in a suitably sized group (2-6 persons) to take their 

photographs. Ask them to use the first frame to photograph their group as this 

will give them practice and make it easy to later match the participants to 

their photographs. 

3. Selecting and discussing photographs 

 

Have the photographs available in hard copy or project them on a wall if 

digital pictures. If you have conventional cameras, you will have to develop 

the pictures and discuss them once the pictures have been developed. Ask that 

a thumbnail print is included and keep this and the negatives separate from 

the package in case copies are needed later. 

 Provide each group with their own envelope of photographs and let them 

look through them, enjoy them and mark with an X on the back any that they 

feel should not be used for ethical reasons (e.g. if they do not have permission 

from someone who is identifiable in the picture). 

Hand out paper or a sheet of card and pens and allow time for the group or 

individuals to mount the photos of their choice and to write relevant 

comments next to them. Are they going to construct a photo-narrative or story 

on the theme or profile individual photographs? 

 Possible questions you could ask to start a discussion about the pictures: 

¶ Describe what you see in this photograph.  

¶ What is your reaction to this photograph?  

¶ What does this photograph say to you about what it is like to live in your 

community? 

¶ If there are people in the photograph: How would it feel to be the person 

in this photograph? What do you think are challenges that the person in 

this photograph faces in his or her life? How do you think other people 

would react if they knew the person in the photograph? Why? Can you 

think of positive alternatives to what is shown in the picture? 

 



17 
 

 

¶ Can you imagine showing the picture to other people? If yes, to whom 

and why? If not, why not?  

¶ Do you think showing this picture to others can lead to positive changes? 

How? 

4. Presenting or sharing the selected and mounted photographs 

 

To provide for further reflection or to influence change, consider a suitable 

way of displaying the photographs. It may be that you put them up on the 

wall for the group to view or on display in a school passageway, or you may 

decide to use the photographs for an exhibition to the parents or community. 

A curatorial statement should be put up with the exhibition, explaining the 

prompt that guided the taking of the photographs and perhaps the names of 

the photographers. Donôt forget to consider the ethics associated with this 

display. Ensure that, if relevant, you state that the subjects are role modelling 

or play-acting a scenario and say how consent of the subjects was obtained. 
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The following was used to generate the photo-narratives.  This also serves as an example of 

how a Photovoice process unfolds. 

 

Picturing challenges and solutions in addressing youth sexuality in your 

teaching and/or research 

   

1. Get together in groups of 4-5. 

2. Prompt:   

      ñTake photographs of challenges and solutions in addressing youth sexuality in 

your- research and/or teaching.ò 

 Be creative in your photograph taking. 

¶ Each person to ómakeô and take three to four photographs. 

¶ Make brief notes on what you are trying to depict/ represent in the notepad 

provided.       

¶ Keep visual ethics in mind!   

3. Know the camera before you take photographs:  

a. Ensure that you know how to use this digital camera. 

b. Be careful with the lighting.  

c. Play around with the angle. 

d. Content:  abstract/persons/silhouette, and so on. 

4. Once your group has finished taking the photographs, look at the photographs on the 

camera and make sure that you donôt have more than 20. Take your camera to the 

printing station and have your photographs printed.  Once you have all the 

photographs printed, discuss which 8 photographs best show the challenges and 

solutions in addressing youth sexuality in your teaching and/or research.    

5. Then use the chosen photographs to create a photo-narrative. Use the poster paper, 

glue, marker pens.  Add a descriptive and creative title for the whole photo-narrative. 

Ensure that your photo-narrative is clear and can tell its story on its own.  

6.  Choose someone in the group to present the photo-narrative. Present your photo-

narrative to the whole group! 

7. Make notes to remind you about the photographs you have taken and the issue you 

want to depict. 
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THE PHOTO-NARRATIVES 
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ADOLESCENT SEXUALITY :  CHALLENGES AND SOLUTIONS 

THE HIDDEN AGENDA  

 

 
The topic of the photo-narrative reminds us 

that adolescents have health issues and that 

we cannot deny the reality of their physical 

development.  We as parents and educators 

are not always sure of how to interact with 

the youth. This photo-narrative reminds us 

that adolescence is a dynamic time of life with 

questions, risks, pleasures, pressures, and so 

on.  Our values, attitudes and beliefs as 

teachers or teacher educators are often in the 

way of addressing sexuality education and as a 

result many adolescents receive little help in 

this regard. One of the photos, for example, 

depicts a man who is ignorant about 

adolescent sexuality, and doesnõt want to be 

involved in talking about sexuality. As a parent, 

a father, and a community member, this man 

is ignoring the part he has to play in facilitating 

adolescent development.  The implication of 

denying his role is that adolescents could 

become troubled about their bodies as they 

fear to ask or share and sometimes they fake 

health issues they want to discuss.  The issue 

raised is that we need sexuality education to 

help adolescents understand their sexuality. 

Most teenagers may act and feel they are in 

control of their lives (masquerade) while in 

fact they fear to talk about issues which could 

enable good health, treatment, care and 

support.  Finally, the hidden agendas are the 

main problems to be addressed through 

continued education.   The emergence of 

educators who believe that families, 

institutions, and society at large should be 

sensitised to the realities of youth and that 

education, as a human right, is key in 

promoting informed decision making in the 

age of AIDS. 

 

Fumane Khanare 
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THE TRAUMA OF SILENCE 

 

This photo-narrative points to the fact that we 

as teacher educators cannot afford to be silent 

about HIV and AIDS. We need to carry out 

research and constantly equip ourselves.  Even 

though our students may have developed a 

negative òweõve heard it all beforeó attitude, 

we cannot stop because despite all the 

knowledge they claim they have, they still 

behave recklessly, by for example, entertaining 

sugar-daddies, doing drugs and sleeping 

around, and so on, jeopardising their own 

safety.  They may show us the òtalk to the 

handó sign, but we need to continue engaging 

with our students! 

Mokete Letuka 

Poverty can increase the vulnerability of youth, 

resulting among others, in unsafe sexual 

practices as a result of a lack of knowledge, 

lack of access to means of protection, but also 

due to peer pressure to have òbrand namesó.  

As adult members of households become ill 

they are forced to give up their jobs, and as 

household income drops, girls are urged to go 

out and find money. In some schools girls are 

being sent away from school because they 

cannot afford to buy uniforms or pay school 

fees.  This is why poor girls may be forced to 

engage in transactional sex in order to survive. 

Sugar daddies with expensive cars attract 

school girls, have sex without condoms, and so 

spread HIV and AIDS. 

 

 Alfred Modise
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BREAKING DOWN THE WALL 

 

This photo-narrative shows teachers  feeling 

that talking about sexuality education is like 

talking to a brick wall. The challenges are 

around peer pressure, sex for money, teenage 

pregnancy, and involvement in alcohol.  Yet 

there are òopen doorsó, or solutions to this 

cycle. There are opportunities on our 

campuses, where the youth can get 

information, condoms, and good advice... 

there is a sky, which depicts hope, because if 

we look around there will always be obstacles, 

but the youth need to be engaged in such a 

way as to see the open doors and 

opportunities for them, for the sky is the limit. 

Cordelia Mazomba

...teachers feel that talking 

about sexuality education is 

like talking to a brick wall.  
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DENYING THEM INFORMATION , KILLS THE YOUTH 

 

This photo-narrative depicts youth in crisis 

regarding sexuality, offering a few examples. It 

raises concerns around homosexuality and the 

lack of understanding and acceptance in the 

community.  It also speaks about  young 

lesbian women who try to keep up ôpretencesõ 

in the community, by sustaining  relationships 

with  young men, and then fall pregnant.  A 

further example is that of a homosexual male 

who also is in a sugar daddy relationship with a 

much younger girl who then becomes infected 

by him. When the girl confides in her mother, 

her ôcoming outõ is not well received by her 

mother who hits her.  The mother eventually 

rethinks her reaction and decides not to reject 

her child, but to accept her and her partner. 

To address the HIV infection requires 

counselling and testing, acceptance and 

treatment, and living a positive life with HIV.  

These examples highlight a crisis in the lives of 

some youths, and  parents, teachers and 

teacher-educators should  talk about sexuality 

and not think that all youth are  ôlittle angelsõ 

who would not explore sexuality. There 

should be no gambling with their lives! 
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SILENCE PLEASEé RESERVED FOR TOMORROW 

 

Sexuality is not viewed in the same light by 

everyone. Different cultures, religions and 

traditions have different perspectives on 

sexuality. The same goes for older and 

younger people. Many cultures have social 

barriers that deny youth access to discovering 

how they see themselves as males and 

females, how they think and feel about their 

bodies and how they respond to people they 

are attracted to. There is often complete 

silence on this subject. Older generations 

often refuse to acknowledge youth sexuality 

by not wanting to talk or hear talk of it. Youth 

are thus denied  

access or prohibited from experiences to learn 

about life, love and relationships, often leading 

to youth making serious mistakes and then 

suffering the consequences of their actions.  

Through education and advocacy, youth 

should be allowed the freedom to express 

their need to experience life and sexuality 

naturally. By breaking down such barriers they 

can learn through their own experiences as 

well as from others but they require nurturing, 

guidance and exposure to a sound value 

system provided within the social context of 

their families and communities.  

 Rekha Mahadev 
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CELEBRATING SEXUALITY SAFELY? 

 

This photo-narrative sends out a happy 

message, one that inculcates positive 

reinforcement, to change the ògloom and 

doomó perception of HIV and AIDS, because 

you cannot encourage behavioural change 

through fear. This narrative starts off by 

emphasising the importance of having 

òSupport Servicesó to address the HIV and 

AIDS pandemic. òYour Right 2 Partyó reflects 

the temptations the youth have to endure in 

their everyday lives. Young people have the 

right to enjoy their freedom but they need to 

be reminded that with freedom comes 

responsibility. The feet are symbolic of beauty 

and youth. The youth in the tree are enjoying 

their freedom but are reminded to practise 

safe sex. The two guys walking together 

symbolises male stereotypes within society, 

such as that males are cold and donõt easily 

hug each other. Itõs ok for women to hug and 

kiss each other in public but this is not always 

the case with men.  The SILENCE surrounding 

HIV and AIDS is still apparent. People are not 

comfortable to make the announcement that 

they are HIV positive as it is still a stigmatized 

epidemic. The ATM symbolises that sex for 

money is rife and that the òsugar daddyó 

syndrome and economic dilemmas encourage 

young women to sell their bodies for sexual 

favours.  We need to contemplate and rethink 

the ways in which we teach sexuality ð directly 

and indirectly. In essence the photo-narrative 

puts forward that HIV and AIDS should not be 

viewed as a curse but as an opportunity to 

build a better and more responsible society 

where people can feel free to celebrate 

sexuality safely. 

Omar Esau 
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DILEMMAS 

This photo-narrative depicts the ôdilemmasõ 

that young people are faced with in their lives. 

Often young people receive contradictory 

messages which are meant to show them the 

ôrightõ direction. These messages are often so 

cloaked in ideas of morality that they fail to 

sufficiently speak to the realities faced by the 

young people.  The effects of these 

contradictory messages are shown in photo 

one of the first column.  Often the lack of 

support that young people face while living 

their lives may result in them engaging in 

dangerous and self-destructive activities such 

as substance abuse.  Here, we refer to the 

realities faced by young gay, lesbian, bisexual 

and transgender youth. Sexuality for these 

youths (including ôstraightõ youth) is something 

that does not get discussed.  This often leads 

to many of them living out their lives on the 

edge.   Society fails young people in many 

other ways, by for example keeping the 

discussion of sexuality issues as taboo.  Thereõs 

a prevailing culture of ôspeaking no evil, seeing 

no evil and hearing no evilõ.  This is very 

problematic in an age where open channels of 

communication should exist between parents 

(adults) and young people. The effects of the 

lack of engagement are often manifested in the 

risky behaviour that young people end up 

engaging in.  Gender-based violence is yet 

another major dilemma when it comes to 

youth sexuality (and also adult sexuality for 

that matter).  Often women/girls are made to 

believe that they need to rely on men for 

survival.  This creates unequal power relations 

which privilege men/boys.  Given the nature of 

youth sexuality in South Africa, where 

inequalities also exist in terms of age and with 

the ôminister of financeõ phenomenon on the 

rise, many young people (especially girls) find 

themselves in compromising positions where 

they cannot negotiate condom use or terms of 

sexual engagement. Within the scope of youth 

sexuality there are also areas of ambiguity. 

These are represented in the middle column. 

Youth sexuality is often disregarded and not 

respected by adults who often assume that 

young people should not get into intimate 


